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I must say I was rather worried when I realised the date on
which you had invited me to address you. It is not the Ides
of March of which I must beware; it is the roth. Was it, I
wonder, a red nose that Catullus had in rqind when he

suggested to his friend Fabullus: 'deos rogabis totum ut te
faciant, F abulle, nasum' ?

Never mind. I refuse to be intimidated by Comic Relief
Day';'aequam memento rebus in arduis seraare rnentem'.

After all we have just enioyed a pleasant glass of wine -
dulce est desipere in loco.

Br;rt Vesper adest;let me begin.
When I was in Paris recently, I visited the Pompidou

Centrerthat magnificently futuristic Beaubourg of the 7os;
in front of it I noticed a curious construction: two tall
narrow metal columns on which rested a slender entabla-
ture, consisting of one long narrow blank metal frieze - its
only adornment a series of fast changing numbers - just

like a giant digital clock - except for the fact that the
numbers were moving not forwards but backwards. \7hat
could this be, I wondered. Fortunately there was an

explanation by its side - it was indeed a digital clock but
the seconds, minutes, hours, days, years it was measuring
were a coutdown to the year 2ooo.

$7e see here a minimalist reference to the classical past as

we are invited to look forward to the 2rst century. No one

can have missed noticing the ways in which modern
building design has returned to the quotation of classical

detail in order, I suppose, to humanise and add interest to
dull, blank blocks of brick. Such embellishment is, of
course, a matter of frills, adventitious or peripheral deco-

ration, skiamorphs - not structural balance or harmonious
proportion. Yet traditionally the classical reference in
European architecture has provided humane scale and
equilibrium - think of Vitruvius and his canons. To you,
my audience this evening, I preach to the converted in
suggesting that this very same humane centrality and struc-
tural importance accrues to the study of Latin (I would
really prefer to say Classics) in the school curriculum.

Today of course we have to admit that the curriculum of
the r99os, as it looks forward to the zrst century, finds its
centrality in technology. Technology, however, deals not
just in safety and efficiency, not just in functionalism - it
too must have a humane dimension and definition - as

Professor Gordon puts it in his book on structures - 'Is it
not fair to ask the technologist not only to provide artifacts
which work, but also to provide beauty, even in the
common street, and, above all, to provide fun?'

Generous and civilised conceptions of culture must
inform every aspect of the school curriculum, otherwise we
will indeed have merely a 'curriculum without a soul', a
Gradgrindian and mechanical emphasis on facts, relevance
and efficiency by which imagination may be shrivelled.

Book-based libraries, for centuries the investment in
hope of a cultural continuity, now extend into multi-media

resource centres. But a heightened consciousness of the
diversity of resources should not blind us to the fact that
Latin is itself a resource.

But first we have to be honest and recall the unthinking
assumption of superiority which early this century charac-
terised the champions of Classics. fn t9zr, George Samp-
son in his definitive'English for the English' wrote: 'The
Classics in education must be described as a powerful
vested interest, liable to show resentment if a rival clai-
mant to a share in the humanities is brought forward. The
Classics can still claim the power of the purse and the
pride of place, and can be vigorous in obstruction.' Well,
the power of the purse and the pride of place belong now
to technology and we may regret our own discipline's past
obstructiveness. We certainly ought to know better than to
rely inertly on notions of the inherent superiority of one
subject over another. \What we can and must do is insist on
the characteristics which distinguish Latin from other
school subjects. Here I would want to assert that the well-
taught Latin course does possess uniquely distinguishing
features. LATIN IS LANGUAGE AWARENESS.
Latin is inimical to certain current curricular imperatives:
it cannot impart superficially convincing communication
skills; it cannot fulfil somewhat parochial conceptions of
relevance. It can encourage quiet concentration on the
written page; it can develop the basics for the acquisition
of vocabulary; it can build up a systematic understanding
of syntactic structures. Other studies may offer the deve-
lopment of oral and aural skills but, as Doris Lessing aptly
puts it, 'the wind blows away our words'.

If we have the resource of trained classicists, versed in
linguistic know-how, we must use it. The current newslet-
ter of the Turkish Area Study Group describes a language
awareness course taught in the primary section of two
Edinburgh schools. Four languages are studied consecuti-
vely for four periods every week for nine weeks. 'The
decision', it is said, 'to include Classical Greek, Scots
Gaelic and Spanish or German was relatively easy. A more
unusual language was sought for the fourth part of the
course Turkish was chosen.' One applauds the
ingenuity and enthusiasm which lies behind such a scheme
but it does seem perverse to look away from the resource
Latin could be in fulfilling precisely the perceived need to
make students aware of alternative language structures. As
Auden put it, 'Why spit on your luck?'.

It was in tg75 that the Bullock Report demonstrated the
importance for children of acquiring tools for verbal
learning. In response to Bullock came ideas for whole
school language policies and language awareness courses.
These made, at least to begin, with little reference to
Latin. Marland's 'Language Across the Curriculum'has
an appendix of useful Latin roots and prefixes but no
suggestion that Latin teachers have a particular contribu-
tion to make. But since the publication of David Corson's
work on what he terms 'the Greco-Latin lexical bar'
Classicists have moved confidently in, and others have
begun to take notice. Corson, you will remember, argues
tfrat many children underachieve because they are not
comfortable with the predominantly Latin-based language
of academic discourse; children who do not bring from
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home a familiarity with Latinate vocabulary are at a con-
tinuing disadvantage in the classroom. Adrian Spooner's
innovative Lingo sets out to extend the vocabularies of
children who will not have a chance of learning Latin and
Greek. 'Latin for literacy' programmes in the United
States - the best known is the Indianapolis project - have
been working with success at enlarging knowledge of Latin
root words in English by teaching simple Latin. The subject
that has with some justification been called 6litist, can be
liberating. We can put a new interpretation on Sampson's
'A classical education is a class education writ large'.

The classicists who presented evidence to the Kingman
Committee argued that as well as expanding vocabulary,
Latin could make an important contribution to the teach-
ing about grammar and syntax. This, of course, is no new
claim. Latin teachers are used to being told by their ex-
pupils that it was in Latin lessons that they learnt all they
know of grammar. It is a generation or more since English
lessons gave much time to formal analysis of language.
Now modern linguists have moved away, and for under-
standable reasons: their focus is on communicative com-
petence and spoken language. Analysing spoken language
is harder than analysing written language. If, as Jesperson
said, 'all grammars leak', it is in spoken language that the
leaks are most apparent. Now this is where a dead lan-
guage comes into its own - a language that is not con-
stantly changing and which only exists for a class in the
forms in which the teacher presents it. Latin is an ideal
vehicle for demonstrating pattern in language, and insight
into pattern in language is, as Hawkins has pointed out, a

key element in success at foreign language learning. The
contribution that Classical Studies can make to education
is undoubted. But we should remember that others be-
sides specialists can and do teach Classical Studies. Others
besides classicists cannot do as effective a job of teaching
roots and structures. You, my audience of teachers
tonight, can teach what no one else can. $7e have nothing
to lose by the bold and accurate assertion that Latin shares
one property with Heineken beer - it too refreshes the
parts that rivals cannot reach.

At this point will you allow me for a few moments to
turn aside from the present and future - back to the past,
my past. You probably think that my main qualification
for talking to you this evening is that I studied Classics at
university and am now the head of a school where Latin is
a strong presence - in fact part of the required core until
GCSE. Ah - but I have, I believe, a far greater qualifica-
tion than that. My own study of Latin and Greek gave me
an enthusiasm for the Classics which I have treasured all
my life and which has enriched it at every stage. Just like
the Heineken beer - or as Cicero put it rather more
elegantly - 'Haec studia adolescentiam alunt, senectutem
oblectant, secundas res ornant) adaersis perfugium ac sola-
cium praebent, delectant domi, non impediunt foris, pernoc-
tant nobis cum, p er egrinantur, rttsticantur' .

Peregrinantur - when my husband was shipping attach6 at
the British Embassy in l7ashington in the early 6os, the
Kennedy years, I was occupied with my young family and
diplomatic entertaining. I was pleased that of all the
diplomats in the Embassy, Geoffrey and I were the only

household who could provide the Odes of Horace for
Reginald Maudling who was in the States for a ministerial
visit and needed a quotation for a speech.

And yet I remember how it all started - when at school
in Reading I was thinking of subjects to study in the sixth
form - Higher School Certificate it was in those antedi-
luvian days before 'A' Levels - I was forced by my
headmistress to continue Latin, which I had until then
hated, and take up Greek from scratch (Geoffrey always
claim-ed I learnt Greek in the train going up to Cam-
bridge). There was no freedom of choice - despite my
tears offrustration and cries of'I'm not the sort ofperson
who does Classics - Modern Languages is more my style',
I did as I was told - and how fortunate I was.

The reason I was directed to Latin and Greek was that
there was a teacher available - and no pupils - so for two
wonderful years I had Mrs Annie Ure virtually to myself.
She worked me hard and I loved it. Every week she
devised my schedule - well balanced, humane - with what
you might call a proper sense of Topevro6ery - on the one
hand, the discipline of memorising pr verbs, on the other
hand the treat of learning chunks of Homer or Virgil,
studying the Acropolis of Athens in such detail that when
I finally visited the Propylaea, the Erechtheum, the Parth-
enon and the Temple of Nike Apteros for the first time in
my mid 3os, I had no need of a guide.

There was never a dull moment. Mrs I-Ire's husband
was then Professor of Greek at the University of Reading,
so to enrich my education she persuaded him to give me
private lessons reading Pindar (this in my first year of
Greek, mind you) - the Pythian Odes tied in well with the
archaeological survey of Delphi, in which we were en-
gaged at the time. Then there was the history, always co-
ordinated. I must confess I cannot remember much about
Hippias or was it Hipparchus but I can still clearly
visualise the statues of the Tyrannicides. And of course I
had to learn the little poem by Simonides, I think. Alas, I
can't remember it all, after 45 years but I think it went:

6v pfptou r),u6r to (r<poq rpopq oro
rrronep Appo8rog r' Aprotoyrirov,
6te tov tfpowov rrovstqv
ioov6pouq r"A0(voq tnorrlodrqv.

I will bear the sword, in a branch of myrtle,
Like Harmodius and Aristogeiton
rJThen they two took the life of the King,
Gave to the people a just and Athenian law.

[Athen. 695a]

(Metrical translation, by Racnrr Monrenrv)

The visual sense which was developed by our study of
red and black figure vases, kouroi and korae ofthe Acropo-
lis, the pediments of Olympia, the Elgin Marbles, the
Minoan frescoes, surely helped me during my term in the
late 7os as a Trustee of the National Gallery and nowadays
as a Governor of the London Museum.

But it was not only the look of the Classical world - it
was also the sound - and I had the good fortune as an
undergraduate to act Antigone in Oedipus Coloneus.



Ismene and I were the first women ever to take part in a

Cambridge play; rehearsals in Kings' Audit Room; this
was one of the last productions of the legendary Provost of
Kings, Dr Sheppard. He was not too keen on having girls
in his cast, he much preferred the boys - but after a few
heated confrontations (I was 19 at the time) he and I
became good friends. Many were the lessons I learnt -
academic, sociological, emotional.

My enthusiasm has never abated although I am now out
ofpractice and not really up to your standard.

Enough of my autobiography.
There is, as you well know, a claim to be made for

Classics in the curriculum. That claim I have tried to
substantiate in terms of the input Latin makes and can
continue to make. The subject does fulfil the efficiency
criterion: it is an efficient means for raising linguistic
awareness and knowledge. Its trained personnel and
revised courses are a cost effective means towards this end.
And, for all that I have mocked the narrowness of criteria
based on 'relevance' and 'communication skills' these
criteria too Latin can satisfy. In enabling students to crack
language codes and to acquire and use words precisely and
definitely Latin is indeed relevant and an essential aid to
communication. The claim for Classics is part of the larger
claim for the Humanities in education. Without the Clas-
sics our own vernacular literature is, ironically, turning
into a foreign culture. Without the Humanities, Techno-
logy becomes the 'bane and master' of society. Education
in all its aspects must have imaginative appeal and intellec-
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tual excitement. We need a curriculum which informs
students beyond their specialities, which encourages
sensitivity and feeling towards others and stimulates the
capacity for original and independent thought. The 'mani-
pulation of artificial intelligence' must be a means to an
end and not an end in itself.

'Plug in! Play backl
Tape spond! The electronic network longs
to set you free. The what and where and when
of learning's in your own hands now...'

(Edwin Morgan: 'School's Out')
The Humanities do not freewheel one into the future.

Rooted in the past they blossom in both present and
future. For 'there is always an attribution of pastness in
our awareness of meaning. Even our future plans must be
conceived in terms derived from the past - in the future
perfect tense'. (Bantock) And where, in the curriculum of
the late 2oth century, but in Latin, will we find a sure sense

of future perfect?
Let me end by using youth slang of today in order to

inspire confidence in the idea that Classics lives. In
London, many young people speak \7est Indian in order
to convey approval. If something is really good, it's
'wicked, man'. But in the North East of England, a ten-
year-old's highest term of praise is 'Classic - really
classical'.. .. . .
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Advertising Classics

Lynda Goss

tilflith the arrival of LMS, the biggest factor threatening
the survival of Classics in many schools is 'the numbers
game'. Every stratagem in the book is needed to maintain
and preferably increase the numbers studying Latin. This
article contains a few tried and tested ideas which have

resulted in 5ooo/o more Latin pupils in my school, a r3-r8
comprehensive, over six years.

I have concentrated on Latin because that is the bread-
and-butter for most of us, as well as being an endangered
species, but some of the remarks could be applied to
Classical Civilization. Selling to pupils primarily, and

then to parents, is the main thrust of the argument since,
unless Latin were to be made compulsory, without pupils
opting for Latin, all national and local initiatives to pre-
serve the subject will be in vain.

HOW TO OBTAIN PUPILS FOR LATIN

A: Initially, at ages 12 or 13

r. SELLING TO PUPILS

Study the market: what is the competition? How can Latin
appear more attractive than any other option? List poten-
tial sources of opposition - parents, heads, members of
staff with counselling r6les, curriculum developers, and
prepare counter-arguments for each group.

Ask the consumers: use 'satisfied customers', i.e. current
Latin pupils, to assist in the advertising campaign. It is

very encouraging to hear reports of younger brothers,
sisters, friends and neighbours who have been enthusiasti-
cally urged to take Latin. Current pupils are also invalu-
able in telling you what information about Latin has the
most appeal for teenagers. Hardly any writing in lessons

and not having to speak the language are the two top
selling points, according to my pupils, neither of which
would ever have occurred to me.

Define the target area: if your school has a policy of
compulsory Latin in the junior secondary years for every-
one or for the upper ability range, then read no further.
Otherwise, whom are you trying to attract? Anyone and
everyone? If so, there is no need to say too much about the
language, and certainly nothing about the difficulties!

Three years ago I had a beginners' class containing two
potential Oxbridge Classicists and two Special Needs
pupils, with Uncle Tom Cobbleigh and all in between!
The two Special Needs survived until the autumn half-
terrn and Christmas respectively. Mixed-ability teaching
rnay be the desired goal of some educationalists, but now
that Lati:e receives an ever-decreasing timeshare of the
Curriculurn Cake, there is little room for parasites. The
system has since changed so that Special Needs pupils

who opt for Latin are snapped up by the computer for
'Remedial German'!

Prepare the paraphernalia: dress for the occasion - in
Roman costume, if you have the courage. I have worn a

pendant with the head of Hadrian, a Roman bracelet and a

T-shirt inscribed with the opening lines of Aeneid I. This
year my accompanying pupils and I wore jeans and black
T-shirts with white lettering which we had had made in
Tolon while on our Greek trip, (Incidentally, so many
pupils bought souvenirs from the T-shirt man, as he
became known, that he gave us all 'deescount'!). Theirs
are inscribed with 'CHS CLASSICS TRIP GREECE
'9o' and mine with'LATIN IS ALIVE AND KICKING
IIOX IAP OY;'. An explanation of our attire, after the
goggle-eyed arnazement has worn off, leads naturally into
talk of trips.

A large plastic bag from any Roman site or from shops
such as Et Cetera (Bath) or Pronuptia can be filled with
Nivea, Bovril, Vim, copies of Alicia in terra mirabili,
Fabula de Petro cuniculo and Mars bars, etc.

The sales talk: keep it brief. Outline the course that is

used, say whether there is a Graded Test Scheme, mention
any trips or activities that occur regularly, perhaps high-
lighting any recent Classical event in the school, and
DISPEL MYTHS. Yes, Latin is a dead language, but
many employers give it a rarity value and its literature,
written 2,ooo years ago and still being published, has as

much relevance now as then.
Devise your own strategy for conveying the message

that Latin is fun, easy and, above all, useful.
If at all possible, give a 'taster' lesson. In r 5-zo minutes

you can sell your particular course and show how easy

Latin is in the beginning. It also enables favourable
messages to be fed back home about Latin being fun and

'not like you said it was when you were at school'.
To have current pupils interviewing each other, one

putting forward probable objections to Latin, the other
giving the positive response, is very effective. Alternati-
vely, one or two pupils could give an account of why they
enjoy the subject.

Questions: allow time for these, since they often reveal a

misunderstanding held by others besides the questioner.
Two of the commonest are: 'Do you need Latin to be a
nurse/ footballer/pilot?'; I always say yes to all professions
and explain why; and '!fhat's the point of doing Latin?' -
a prompt answer that a teenager can appreciate is needed
herq.

Free gifts: always have some: copies of '\7hy Latin?' or
your own propagandist leaflet or back issues of Adulescens
and Minibus.



Follout up: ask how many had made a choice before the
sales talk. Who influenced them - parents, teachers, con-
temporaries, relatives? Beware of grandparents, since they
are almost guaranreed to be a part of the .I did/hated/was
useless at Latin and can only remember amo, amas amat,
brigade. Their influence is often very strong, if this is all
the pupil has heard about the subject.

Did any aspect of the sales talk influence the others?
$7hat motives prompted the final decision?

z. SELLING TO PARENTS

Parents fall roughly into three categories: those committed
to Latin; those who are happy for their children to make
their own option decisions; those suspicious of or openly
hostile to Latin.

Much myth-dispelling is necessary in orfler to demon-
strate to the third group that Latin is now taught in a lively
and imaginative way, whilst retaining its intellectual
rigour, and that a Latin GCSE pass is not a one-way ticket
to unemployment.

Some propagandist hand-outs at a parents' evening - in
case the pupils have lost theirs - are also useful.

Open Eaenings

The following ideas - all simple, cheap and effective -
could be incorporated into more elaborate events, such as
Roman Days.

Roman costume is a must on this occasion, for you and
supporting pupils. The latter can play Orgy, a Roman
equivalent of Monopoly available in toy shops , Ecce Roma,
Fuga or similar board games. They are thus appropriately
attired, have something authentic to do which detracts
from any self-consciousness and are available to converse
with parents, when required.

Have the room candlelit. It is not difficult to find plenry
of ancient-looking candlesticks.

Provide free samples. Safeway's vegetable samosas and
falafel are consistent with the ingredients available to the
ancient world and are best described as ,the snacks the
Romans ate after an afternoon in the baths,. No-one will
have the audacity to contradict this, and it makes a good
talking point!

Quick and easy Roman biscuits can be made. If, as mine
sometimes do, they turn out too crumbly/heavy/dry/what-
ever, so much the better. For who would expect the diet of
2,ooo years ago to seem palatable today?, pupils can be
sent round the school at intervals to distribute these and to
entice parents towards the Classics room. The togas and
the biscuits soon attract custom.

Invariably, there are the parents who sidle suspiciously
into the room and say 'I didn't know they still did Latin
nowadays,' looking at you as if you've just walked out of
the ark. Respond with a gracious smile, a look of wide-
eyed incredulity and 'Didn't you? Have one of these
leaflets,' thrusting into their hands a copy of .Si opus
optimum vis, linguam Latinam disce.',

As well as course books and pupils' work, display
Graded Test certificates (these arouse considerable inter-
est) and lots of T-shirts inscribed with Latin or Greek.

r.D\tR. ]S.\G CL,\SSiCS

B: GCSE Options
The spadework must have been done over the preceding
terms or years to make the course so appealing that pupils
have a strong desire to continue with Latin. If this is so, all
the arguments about the use and benefits of the subject
become corroborative rather than just coldly clinical.

Parents may also need further convincing at this stage,
especially as we will increasingly be teaching first gene-
ration Latinists, whose parents were educated in schools
where there was no Latin and who feel that Latin in r99r
is no more than an anachronism.

Include one or two punchy sentences, either verbally or
in writing, if your school produces an option handbook,
such as: 'The further you go with Latin, the better it gets.
Can gou afford to miss it?'

How to slip Greek in through the back door
If you have a Classical Civilization course estalished, it is
easy to adapt this for Greek and Greek Civilization (still
offered by LEAG - I think) or straight Greek, with a little
flexibility. Pupils wishing to do some Greek, opt for
Classical Civilization with the rest of the class, have Greek
tuition for an hour a week in a lunch-time and work on the
Greek, with assistance when necessary, while the class
studies the Roman Civilization topics.

My first guinea-pigs gained A,B,B in r99o and were
more than happy to sacrifice a lunch-time and to give up
French in favour of Latin and Greek. The most amusing
aspect of the whole scheme was that it was not until at least
half-way through the first year that the majority of the
class cottoned on to the fact that three of their number
were not following the same syllabusl

C: Sixth forrn courses

r. Define the resistance to A -leztel Classics

If pupils have become sufficiently inspired by the ancient
world by GCSE, the usual problem is fear that a Classical
subject at A-level will preclude or limit a university place,
particularly in the sciences. Present them with the facts
about which universities accept candidates for science
degrees with a maximum of two science A-levels.l As a
result of distributing this information, although only two
pupils had taken A-level at my school in twenty years,
there are now four Latinists in the upper sixth and. two in
the lower sixth, all of whom are studying only sciences
alongside Latin!

z. Explore the possibility of inrroducing GCSE Latin
MEG, for example, offers a course without any set books.
This is a great advantage for pupils who are heavily laden
with A-level revision at the end of the two years.

Positive points for Latin in general
Modern language teaching now includes only the
minimum linguistic structures necessary to achieve the
goal of communicative correctness; foreign literature is
even optional at A-level. Leaving aside the prescriptions
of the National Curriculum until they are implemented,
generally, current English teaching bypasses grammar,
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punctuation and spelling and, at GCSE, often concen_
trates on lesser-known twentieth century literature.

As a result, pupils gasp in delight that with Latin at last
they are learning a language which they can get their teeth
into; and they are discovering a great deal about English
and French which no-one had hitherto thought worth
telling them! Latin literature is frequently appreciated
because of the wide variety of genres met, even at GCSE,
let alone A level. Modern languages cannot begin to
compete with that.

One of the brightest pupils I have ever taught told me
that, after four years of Middle School French, she sin_
cerely believed that foreign languages had only the present
tense until she started Latin and encountered the fresent,perfect and imperfect within the first three weeks!

Implicitly or explicitly, Latin can capitalise on these
trends in language teaching, especially when comment is
being initiated by the pupils themselves.

Self-assessment
Regular appraisal of the classroom .vibes, is important to
the marketing process: has the class gelled as a group? Have
the class and I established a warm rapport? How many of
the pupils are really coping with rhe language so far? Is the
atmosphere in most lessons one of enthusiastic anticipa_
tion? Is the subject-matter, rather than what they did tst
night, really engaging the minds of the class? $7hat re_
medial sreps can or need to be taken? Final crunch test: has
the class ever regretted the bell ringing at the end of Latin?

E xtr acurri cul ar actiaitie s

Trips
From a marketable point of view, trips to Roman sites or
museums put Latin on a par with fieldwork in the humani_
ties and sciences, trips abroad match the glamour of
foreign exchanges and visits to Roman and Greek plays
compare favourably with theatre trips run by English and
drama departments. Such a variety of excursions is
another bonus for Latin.

Also, in many state schools, at least, the pressures of
fulfilling the Education Reform Act have sapped the
energy of staffto such an extent that there has been a great
curtailment of extracurricular activities. My pupils not
infrequently remark: ,\tr7e never go anywhere except on
Latin trips.' The effort involved in organising trips of all
kinds is therefore well worthwhile.

To cut down on rhe cost of a trip involving a overnight
stay, an exchange with Latin pupils at a school in the
vicinity of a Roman site is an excellent idea which we tried
with great success last year when visiting Bignor, Fish_
bourne, Lullingstone and St. Albans in just two days.
Dinner parties
An easier way to arange these, particularly if you are the
only Classicist, is to combine with another school. Each
school provides one course or part of a course and/or one
piece of entertainmenr, e.g. a short play in English or
Latin, a musical item, Latin songs, etc. Ttte pupils prepare
the f,ood, after you have given them the ,..ip.. tley are
usually very adept at making their own Roman costume.
One of rny pupils came as a retiarius, wearing only the

most diminutive black swimming trunks and carrying a
trident on a particularly cold day in March! I-o."i pis
and radio are often very happy to give a good coveraie to
such an event.

Games
The following, called Cricket, is a favourite of mine
because it is extraordinarily popular with children, needs
no equipment or preparation, can be played by any
number of pupils of any age_group, can occupy five or
fifty-five minutes and is intellectually stimulating.

Divide class into two teams. One team takes it in turns
to 'bowl' a question to the first member of the .batting,
team. A correct answer gains one run..euestion continul
to be 'bowled' to the same pupil untii he/she answers
incorrectly or fails to answer. The question then passes to
a second pupil, and the procedure continues, until the
whole ream is out. The teams then change r6les. Any
number of innings can be played, the score being
announced at intervals.

The only proviso is that the ,bowler, must know the
answer to his/her devised question. To keep the momen_
tum going, if more than ten seconds elapse without a
question being ,bowled,, an extra run is gained.

Questions can be on vocabula.y, *orphology, synt€x,
background, character, set books and so on. Just before
exarns, if limited to specific topics in turn, the game acts as
a good x-ray to reveal areas ofweakness.

Pupil allies
One of the secrets of successful selling at my school has
been a spontaneous resistance *orra*.rt on the part of thepupils who keep the flag of ancient versus modern lan_
guages flying for the former, shower me with newspaper
cuttings in support of Classics and canvass th. countrysid.
for Latin candidates.

Once this sort of attitude comes into being, it seems to be
self-perpetuating. However enthusiastic and excellent the
teaching, the teacher,s sphere of operation is limited. Eachpupil, on the other hand, has contact with a range of
relatives, neighbours and friends who, when multiplied by
the number of pupils, mark a considerable 
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influence. Personal recommendation from satisfied cus_
tomers, be it for breakfast cereals, floor polish or Latin, hits
home more deeply than most other forms of advertising.

Finally, I should like to express my thanks and appie_
ciation for their unstinting support to Duncan and Heil _
exploratores ministrique mei optimi _ my present lower
sixth, who not only requested and obtained eleven hours
of Latin in the last week of the Christmas term, but who
are, on their own initiative, designing a publicity leaflet for
this year's 'sell' to the Middle School and very kindly
agreed ro type this article at extremely short notice.

LYNDA GOSS
Codsall High School
Wolverhampton

NOTES

r Recipe available on receipt of SAE.
z 'Today', May 23, r99o.
3 Leaflet available on receipt of SAE.


