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Introduction 

When we study the Odyssey as 
a literary text in school, it is easy to 
become absorbed in the fine detail: the 
spelling of  names which are to us exotic, 
the untangling of  the repetitious plot, 
the spotting of  themes, and literary 
devices such as simile.  All these are 
important and such close study leads 
to a deeper appreciation of  the work.  
However, the Odyssey has survived 
all these years because it is above all a 
rousing story, in some parts tragic and in 
others funny, and with plenty of  action 
throughout. I was working with a class 
who engaged well with the detail and I 
wanted to offer them the opportunity to 
see “the bigger picture” too.

The context for my study was a 
year 10 Classical Civilization Class in a 
selective, independent girls’ school.  The 
girls were studying the Odyssey for the 
AQA GCSE and were taught for two 
double periods a week (total, two hours 
and twenty minutes).  

In teaching them the Odyssey, it was 
apparent that there was a lot of  text to 
read through, with conventions, motifs 
and themes to master.  The school had 
an established set of  worksheets to 
help pupils sort events into the right 
order, find evidence concerning themes 
and identify appropriate quotations.  
The pupils were very focused on 
sifting and analysing the written word.  

However, the Odyssey had originally 
been conceived and performed as oral 
poetry and I hoped to add to the pupils’ 
experience of  the written text some 
appreciation of  the potential of  the story 
for lively immediacy.

At the end of  each book of  
the Odyssey, there was the need for 
consolidation before moving on with 
the story and this seemed an excellent 
opportunity to punctuate the close 
scrutiny of  the text with a different 
activity.   The school’s own current aims 
provided me with an idea for what that 
activity should be.

The school has an ethos of  moving 
with the times and had recently begun 
to encourage staff  and pupils to master 
social media such as Facebook and 
Twitter.  The school also demonstrates 
its willingness to engage with new 
technology by having a set of  iPads for 
use in class.  It is not always easy to see 
the connection between Ancient Greek 
literature and the modern digital age, and 
I planned to use the consolidation lesson 
at the end of  each book of  the Odyssey 
to set the pupils the task of  filming the 
newly-completed episode with iPads.   I 
was interested to see what impact this 
would have on their understanding and 
recall of  the Odyssey.

Hammond’s (2014) overview of  the 
relationship between technology and 
education states that the usefulness of  
ICT to education cannot be considered 
in abstract terms and in isolation, but 

is dependent on the context of  the 
school, the member of  staff  using the 
technology and the pupils and task 
involved.  He finds that ICT has often 
been considered important to introduce 
into schools because of  

“its potential to impact on  
educational standards, to contribute to 
developing a curriculum which has more 
vocational / social significance and, 
more generally, to provide a catalyst for 
curriculum reform.” (Hammond, 2014, 
p. 191)

However, ICT cannot be reduced 
to any one thing: it has a great variety of  
manifestations and potential uses and its 
use is embedded in the practice not only 
of  particular teachers, but also within the 
policies of  each school.  

 “…technology is multidimensional; 
its use is not defined by designers 
or policy-makers, rather it carries 
‘affordances’, a form of  negotiation 
between the user, the context in which 
the tool is being used and the properties 
of  the technology.” (Hammond, 2014, 
p. 197)

This variety of  possibilities 
means that it is hard for researchers to 
generalise about the effects of  ICT.  

I was considering using iPads 
with my class and Peluso (2012) writes 
specifically about the use of  iPads 
within the classroom.  She notes that 

Ancient Tales Through 
a Twenty-First Century 
Lens
An evaluation of the impact of making videos 
on pupil appreciation of the Odyssey in GCSE 
Classical Civilization.
by Clare Harvey

Ancient Tales Through a Twenty-First Century Lens



31

tablets and smartphones are increasingly 
being used in the classroom because 
contemporary society is “tasking 
educational curriculum and teachers to 
engage in the role of  preparing young 
people for the escalating expectations 
and demands of  the globalised 
workplace.” (p. 125).  However, even 
though Peluso is dealing with a specific 
piece of  IT rather than the whole field, 
she echoes Hammond’s verdict on the 
complexity of  assessing effectiveness.  
“Nor is it clear what constitutes a useful 
part of  the learning process.  This 
aspect of  determining how and what 
technologies are educationally relevant is 
highly ambiguous and needs further in-
depth research.” (p. 126).  Peluso further 
posits that due to the intricate and fast-
evolving ways in which young people 
engage in new technologies it might 
be appropriate to have an educational 
curriculum that was developed in 
collaboration with young people 
themselves.  It would certainly therefore 
be important to my project to consult 
the pupils and harness their feedback.

Especially following the pleas by 
Hammond and Peluso for context-
specific studies of  ICT in education in 
general (Hammond, 2014) and the iPad 
in particular (Peluso, 2012), it seemed 
worthwhile to pursue a study involving 
the use of  iPads to reinterpret the 
Odyssey.

Teaching sequence 

The intervention which I carried 
out involved the summarising of  three 
books of  the Odyssey:  Book 5 (Circe) 
using story-boarding on paper, Book 
6 (Nausicaa), with group work using 
iPads to produce short films, and Book 
9 (Cyclops), using a sequence of  both 
techniques.  At the end of  Book 5, I 
supplied each of  the pupils with a pro-
forma (an A4 sheet containing eight 
blank boxes for their pictures) and asked 
them to create summary storyboards of  
the events in the book. Captions were 
to be written on a separate sheet so that 
they could be covered to test memory.  
In a following lesson two pupils were 
chosen to tell the story using only their 
drawings and remembered impressive 
levels of  detail. 

The pupils seemed to appreciate a 
change from close textual analysis and 
the chance to work imaginatively. Making 
storyboards is part of  the creative 
process in planning films so two weeks 
later, when we reached the end of  Book 
6, I developed this perspective on the 
Odyssey by asking them to use a double 
lesson (1 hour, 10 minutes) to summarise 
Book 6 in video films, using the school’s 
set of  iPads.  This they did in four self-
chosen groups, each of  three pupils.

A fortnight after that, we reached 
the end of  Book 9 and planned to film it 
again.  Seeing that pupils had struggled 
to complete their previous film within 
one double lesson, I set story-boarding 
as homework so that they would develop 
an idea of  the main elements of  the 
book in advance of  filming.  They made 
their films in the same groups again.

The main difference in my own 
practice was that I gave clearer direction 
for the first set of  filming – the pupils 
had completed a worksheet on the 
character traits of  Nausicaa and were 
to use this in recounting the events 
of  Book 6 in video format.  On the 
second occasion, I was less prescriptive: 
I suggested that they might incorporate 
key quotes in their script or focus on a 
particular episode in depth but did not 
reinforce either of  these, allowing them 
to pursue their own vision.

Research Approach 

Cohen, Manion and Morrison 
(2007) state that “a distinguishing feature 
of  naturalistic and qualitative approaches 
is its reluctance to enter the hypothetico-
deductive paradigm…, not least because 
there is a recognition that the researcher 
influences the research and because 
the research is much more open and 
emergent in qualitative approaches,” (p.  
226). It was certainly the case that I did 
not have one well-defined hypothesis 
which I hoped to prove or disprove, but 
rather, an urge to “see what happened 
if…”.  I wondered what new insights a 
change of  medium might give the pupils.  
The ways in which I thought filming 
might contribute to pupils’ appreciation 
of  the Odyssey might involve concepts 
such as “fun” and “empathy”.  I was also 
interested in the question of  whether a 

more vivid experience of  the text might 
aid their recall of  it, making it “more 
memorable.” The fact that my role was 
dual and was both to “promote” and to 
“understand” change meant that action 
research was appropriate (Robson, 1993, 
p. 438).  Similarly action research’s two 
central criteria of  “improvement” and 
“involvement” were to be at the centre 
of  my work (Robson, 1993, p. 439).  My 
hope was to offer a range of  possible 
new practice and to involve both the 
pupils and the other teachers within 
the department in this by collecting 
their opinions in feedback sessions 
and questionnaires and by adapting my 
practice accordingly. My aim was to 
collect qualitative data on the pupils’ 
experience because the tiny sample size 
(twelve girls) meant that quantitative 
analysis was inappropriate.  Not only 
that, but the pupils were interested in 
their learning process and were capable 
of  reflecting upon it and providing 
information of  substance at interview.  
In order to gather the opinions of  
the students, I arranged two group 
interviews, one for fifteen minutes over 
a break time and one for twenty-five 
minutes at lunchtime.  Group interview 
was the only practical method of  
obtaining this data since the pupils were 
all involved in many extra-curricular 
activities and it was difficult to find any 
time when they were free.  Since the 
feedback sessions were outside class 
time and attendance was therefore 
voluntary, holding them as a group 
event made it appear more attractive, 
and cake and lemonade were offered 
as an added incentive.  This adheres to 
the stipulation of  Cohen et al. (2007) 
that “It is crucial to keep uppermost in 
one’s mind the fact that the interview 
is a social, interpersonal encounter, not 
merely a data collection exercise.”  (p. 
421). These sessions were subject to 
the disadvantages of  group interviews 
documented by Cohen et al. in that they 
produced “group think”, i.e. factions 
tended to line up behind the opinions 
of  strong characters who were vocal.  
However, it also had the advantage they 
predicted of  stimulating a discussion 
and allowing the pupils to build on one 
another’s opinions rather than simply 
answering the teacher.  To counter the 
dominance of  some, I explicitly ensured 
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that each group member had the chance 
to speak at least once.  The group 
interviews which I termed “feedback 
sessions” were audio-recorded and 
transcribed.  The pupils included in 
my research were very much “within” 
the situation and might therefore have 
only a partial vision of  the effects 
of  videoing the Odyssey; therefore I 
sought triangulation.  Since the Classics 
teachers at the school were very familiar 
with teaching the Odyssey for Classical 
Civilization, I thought it worthwhile to 
garner their opinions on the worth of  
making films of  the Odyssey and to this 
end designed a questionnaire.  Most of  
the questions were open-ended to elicit 
opinions, but I was interested in which 
aspects of  work with the Odyssey the 
teachers might think most likely to be 
enhanced by making a video, and asked 
them to indicate this for each aspect of  
the AQA specification using a Likert 
scale 1 – 5 with 1 meaning “not at all” 
to 5 meaning “should give markedly 
greater insight & recall”. The iterative 
nature of  action research (Robson, 1993, 
p. 438) appealed since my motivation 
was to improve my own practice and the 
carrying out of  two cycles of  videoing 
allowed the findings from the first cycle 
to be put into practice for the second.

Results of first group feedback 
session

At this stage, the pupils had story-
boarded Book 5, videoed Book 6, but not 
yet Book 9. The feedback session was 
held at relatively short notice and eleven 
out of  twelve pupils attended (although 
four were late).  Action research should 
be iterative or cyclical with the results 
of  each cycle contributing to practice in 
future cycles.  Thus, the pupils were asked 
to plan their filming of  Book 9 in light of  
the discussion we had had over Book 6.  

When asked whether they had been 
doing work like this in other lessons 
pupils reported using the iPads for 
sketching in art and for filming chemistry 
and physics experiments.  The most 
comparable experience they had had was 
in English literature:

 
Pupil N: “ …we  did a few projects on 
Lord of  the Flies and Macbeth, and so on, 

where we had to narrate  the book, much 
like we’re doing in Class. Civ., but with 
English.  We did that last year, but not 
this year.”

When asked what they thought 
were the advantages / disadvantages of  
videoing a Book of  the Odyssey, one of  
the pupils made reference to different 
learning styles:

 
Pupil O: “It might appeal to more 
auditory learners.  It might appeal to 
people who have to do it themselves to 
learn in greater depth.”

Another (very articulate) pupil 
enjoyed the juxtaposition of  up-to-date 
media and ancient story

 
Pupil C: “To be honest, the Odyssey is 
such an old book, and it’s such an old 
tale that it’s been told over a period of  
time and it dates back hundreds if  not 
thousands of  years, that I feel like it’s 
quite interesting to modernize it a bit and 
make it more relevant to us.  Because I 
feel that we should constantly be trying to 
find new and innovative ways to tell the 
story.  I feel that that would be a more 
interesting way for us because we would 
be using modern technology to tell an old 
story and I think that was really useful.”

Two more expressed frustration at 
the lack of  time that had been allocated 
for the task, and one in particular would 
have liked to go into more detail. One 
pupil was uncomfortable with the lack of  
training in the technology:

 
Pupil N: “I think it was quite a shock at 
first because we don’t really get taught 
how to use iMovie in lessons.” 

Two pupils linked the element of  fun 
with memorability: 
 
Pupil O: “I think because it was fun that 
we remember it more; so we remember 
the small things in the story.”

 
Pupil N: “Doing it in an active way 
and having more fun does help you to 
remember it.  I don’t fully remember in 
detail the whole of  Book 5, whereas I do 
of  Book 6 …”

However, she went on later to qualify 
her comments about fun, associating it 

with younger children: in Year 10, in her 
opinion, the work should be treated more 
seriously.

 
Pupil N: “It certainly made it more fun.  I 
have a feeling that the same thing could 
have been achieved with written work, 
but it did make it more interesting, so 
certainly in younger years, in Year 7, I’d 
have much preferred to use the iPad, but 
once you get into the older years, you 
can’t make notes on a video.  It’s a lot 
easier to look back over revision notes so 
you can know what you’re doing.”

The storyboard could have fulfilled 
the role of  a written summary but the 
pupils were not used to considering 
media other than written notes in this 
way and instead suggested that pupils 
watch each other’s videos and make 
notes, or that each group produce a 
written hand-out of  their video.  I was 
surprised at the emphasis on more notes 
since we had already annotated the text in 
class and had undertaken worksheets and 
essays on themes both in class and for 
homework.  The pupils clearly felt uneasy 
at the prospect of  an entire double lesson 
in which no written notes were produced.  
This very much corresponded to the 
findings of  Hytner (2009), who also 
experimented with teaching the Odyssey 
through different media.

As a response to their anxieties, I 
offered pupils the option of  including 
key quotes in their videos or of  focusing 
in on a single episode and including 
more detail.   However, the tendency 
to include more detail was in conflict 
with another objective which they had 
developed:  when asked what they would 
do differently in future, they mentioned 
specifically that one group’s amusing 
trailer-style video entitled Nausicaa and 
the Naked Man had been very funny, and 
therefore more memorable, and two 
other groups stated their intention to 
produce something similarly “short and 
snappy”.  This would involve using the 
iMovie App for making trailers.

Four further films were produced 
by the girls (still in the same groups of  
three) after this feedback session and this 
time three groups (instead of  just one) 
used the iMovie Trailer App while one 
still filmed in a freer manner using the 
basic video and editing facilities available 
on the iPad.  This time, all the groups 
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produced finished films within the one 
hour and ten minutes of  a double lesson.  
The resulting films certainly met the 
girls’ aim of  being memorable through 
humour.  One involved a Pink Panther-
style sixties’ version of  the Odyssey, with 
appropriate graphics and music; another 
took a Pirates of  the Caribbean approach; 
a third was a news report by “Cyclops 
News”, hosted by a one-eyed news 
reader, while the last film (not produced 
as a trailer) likened the Lotus Eaters to 
the relaxed inhabitants of  a Caribbean 
holiday destination.   

Results of second feedback 
session

The second round of  feedback was 
also in the form of  group interview, and 
followed immediately after the second 
bout of  filming.  Once more eleven out 
of  twelve pupils attended (the pupil who 
was absent due to other commitments 
was different in each case).  We had yet to 
“screen the films” to the whole group.

It became apparent that a group 
which was led by one of  the class’s 
strongest characters and which had 
last time produced a very witty piece 
of  work had produced something less 
compelling this time (possibly as a result 
of  being constrained by iMovie) and their 
frustration was evident in their comments 
which were more negative than last time.  

When asked what they had done 
differently this time, the group who had 
pioneered the use of  the iMovie Trailer 
App previously had fine-tuned their 
practice:

 
Pupil C: “We used quite a few more 
props and it was a bit more organised, 
because like the first one we did, we 
weren’t used to the software and we 
didn’t quite know what we were doing, 
but this time we went in with a better 
knowledge and I think that was really 
useful.”

However, those using it for the first 
time expressed a frustration similar to 
that which the pioneers had expressed 
last time:

 
Pupil N: “…it was quite difficult to 
use the apps and I think that we would 
benefit from actually being taught to like 
how to use them.”

Another improved practice which the 

pupils reported and which I particularly 
noticed during my observation was that 
editing was not left until the end and was 
a collaborative process with all pupils in 
each group frequently clustered round the 
iPad.   Poor footage was discarded as they 
went along and new footage created, and 
filming tended to be done in sequence so 
that editing was easier.

 
Pupil B: “This time we were editing as 
we went along which we found more 
effective, I think, because we got more 
done.”

In response to a question about the 
memorability of  filming, one pupil said 
that the part of  Book 6 she remembered 
best was the opening sections because 
they were the ones filmed, and she 
expected to remember more of  Book 9 
because they had managed to include all 
of  it:

 
Pupil O: “…in the long run I think it’ll be 
easier to remember because I’ll randomly 
think ‘Oh yes that’s when B---- and S---- 
did this.’”

There was a general concern about 
the lack of  detail portrayed, in the 
context of  future revision:

 
Pupil I: “For us, our movie trailer was 
quite short and quite snappy so it didn’t 
really focus in on like on the details, so 
when it comes to revision, when you’re 
first revising, it will be useful, but when 
you want to remember the detail I don’t 
think it would help because we hadn’t 
really included that in.”

There was a great deal of  focus on 
the artefact – the finished film - rather 
than on process.  I asked whether the 
process of  editing and of  choosing 
which details to leave in and take out 
could actually have an effect on their 
memory of  the story, but the pupils 
did not focus on that idea.  And several 
pupils contrasted the films that they had 
made with detailed revision notes, which 
they considered more useful to exam 
preparation.  Owning physical notes 
seemed to make them feel more secure.

 
Pupil E:  “I was just going to say that 
the films are useful, but like I---- said, 
it’s only a rough outline of  the whole 
book.  There’s no way you could get into 

all the details like if  you made notes or 
something.”  

Several pupils felt the storyboard 
was a useful tool for revision, but again 
worried that it did not give enough detail:

 
Pupil K: “I was gonna say, on the story 
board, the fact that we have written 
out for each picture that we drew what 
happens and even then, that’s not going 
into as much detail as you’d want to go 
into so I still think it’s good to have like 
proper notes.”

One particularly articulate pupil 
presented a more balanced view.

 
Pupil C: “I think the storyboards help 
because they split the entire Book which 
as a whole is slightly daunting when 
you think ‘it’s two weeks away from 
the exams and - aargh! - I need to learn 
everything’ about splitting them into 
more manageable chunks and taking 
the necessary details and splitting them. 
..  in terms of  making it really really 
succinct and in stripping it down to its 
bare essentials, it was quite good, but I’m 
not sure if  it would be useful in terms of  
learning mass detail, but I still think that 
films are fun and it’s good to make the 
Odyssey more accessible.”

I asked the pupils whether they felt 
that filming the book had helped with 
their understanding of  the characters.  
The pupils definitely felt that it had 
helped with that; that it was easier to 
relate to Nausicaa, a girl, than it was to 
the Cyclops, a mythical monster, but that 
even their understanding of  him was 
improved:

 
Pupil Z: “…But playing a character 
with one eye who’s kind of  angry all the 
time does help you in the same way as 
Nausicaa because it helps you understand 
the decisions he takes.  And it also helps 
you understand Odysseus and his ways 
of  trickery, so it was helpful, but probably 
not as helpful as Nausicaa.”

Thus, filming the book made pupils 
ask themselves questions that simply 
reading and discussing it might not.  The 
pupils who had played even the very 
unsympathetic character of  Cyclops 
had begun to consider why he acted in 
particular ways.    
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Results of post-it note survey 
At the end of  the second feedback 

session, I also put up three blank posters 
entitled respectively: 
 
Advantages – what could / does filming the 
Odyssey help you with?

 
Opportunities – one thing you’d like to achieve 
with your film.

 
Disadvantages – what could be wrong with 
filming the Odyssey?

I gave the pupils five minutes to 
write on post-it notes and attach a brief  
comment to each of  the three posters.  
I had hoped in doing this to overcome 
the “group think” dynamic, but since the 
activity followed  immediately on a group 
discussion and was completed in the 
presence of  the other group members, 
there still appeared to be a band-
waggon effect with some very similar 
comments appearing under each heading, 
particularly disadvantages.

A summary of  the comments left on 
the three posters is presented in the table 
below.    
 

Results of teacher questionnaire
Three teachers responded to this 

questionnaire.  The teachers each had 
considerable experience of  teaching the 
Odyssey for Classical Civilization, and all 
had shown pre-existing film / video in 
their teaching of  Classical Civilization. 

One teacher had recently used video 
cameras with Year 8 pupils on a school 
trip (in which I had assisted her) and they 

had subsequently edited their films using 
Windows software.  She had found the 
process too lengthy, taking more than the 
double lesson allocated and resulting in 
disengagement of  those group members 
not actively editing.  My own observation 
was that iPads considerably shortened 
this process.

I wondered if  the characteristics 
of  the videoing process made it better 
suited to contribute to some elements 
of  the AQA unit specification rather 
than others.  The teachers were asked 
to rate this potential for each of  the 
elements using a Likert scale from 1 – 5 
with 1 meaning “not at all” to 5 meaning 
“should give markedly greater insight & 
recall”.  Teachers clearly felt that videoing 
was best able to show the development 
of  the plot, and also well-suited to 
portraying the style element of  suspense, 
the theme of  leadership and the role of  
the gods.  All teachers felt that the areas 
least likely to be illuminated were the 
elements of  formulae in oral poetry and 
stock epithets in oral poetry.

In considering whether videoing 
might be to the detriment of  the pupils, 
two out of  the three teachers cited time 
as being short and all three felt that it was 
no substitute for a close reading of  the 
text.

On the question of  the benefits 
of  videoing to pupils’ learning, two 
mentioned it was good for motivation, 
and all three that it was good “for overall 
grasp of  plot and structure,” and one 
reiterated that the precise benefits would 
depend upon the task set.

The teachers had very interesting 
suggestions of  other techniques which 
might be combined with making a video.  
These included ways in which to scaffold 
the video work by making preliminary 
class notes on characters (something I 

had already carried out with the Nausicaa 
videos) and to develop it afterwards – 
such as a director’s commentary on why 
they had chosen to present it this way.  

Benefits to the pupils beyond the 
bounds of  Classical Civilization, were 
considered to be ICT skills, team-
working, confidence and performance.  

Implications for future practice
The way the task is set is enormously 

important, as the teacher who had 
previously asked her class to produce 
films said, “I think the parameters of  the 
task set define which of  these are learnt 
rather than whether it uses video or not.  
A task could be framed to focus on each 
of  these [items on AQA specification].”

One of  the elements of  the task 
which I had been uncertain of  was how 
much scaffolding to provide the pupils 
with.  The class’s usual teacher advised 
me to provide very little as “they are 
bright, creative girls” and to see what they 
made of  the task.  Indeed, the pupils all 
produced very creditable films.  However, 
particularly with the second film where 
we had moved closer to the exam 
season, I felt that the pupils were less 
happy to devote time to something they 
regarded as “fun” rather than a serious 
task.  This is reflected in the comment 
which one pupil made twice, that filming 
is something which would be “more 
appropriate to lower years”.  

The dichotomy of  fun on the one 
hand and education on the other is a 
false one, but nevertheless, commonly 
held.   In future, I would therefore give 
the pupils a more well-defined brief  for 
their videos which they could explicitly 
relate to the exam board specification or 
to their future revision needs. This would 
help them to feel that their work was 
purposeful, rather than “just having fun”.  

Regarding group size, three seemed 
to be an ideal number to crowd round 
an iPad and edit together.   I would also 
continue to direct pupils to make very 
short films.  An immense amount of  
information can be packed into a film 
of  two or three minutes whereas longer 
pieces of  five or six minutes can lose 
momentum.

With regards to the technology, 
software / apps such as iMovie both 
present an opportunity and also a 

Themes Number of  
Comments

Advantages

Disadvantages

Opportunities

fun
making it easier to remember
giving insight into characterisation 
summing up an episode

less good for recalling details
not good for learning quotations

recall / remember / memory / learn
would like to make films to help remember 
detail

7
6
5
4

12
3

9
8
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constraint in that they make a cohesive, 
polished film within a short amount of  
time, but also, in this case, dictated very 
short scenes where the encapsulation 
of  quotes or dialogue was difficult.  At 
least two of  the pupils were indignant 
at having to master the apps without 
training.  However, the apps (and indeed, 
the whole iPad) are designed to be 
intuitive, and, as one of  the other pupils 
said, “we’re used to just fiddling until 
we get it.”  Given that their results were 
good and swiftly achieved, I still think 
that only minimal guidance is necessary 
on such intuitive technology.

Conclusion
In watching the videos which the 

students produced, I felt confident that 
they had engaged with the text in a new 
way, that the process of  selecting and 
editing down plot features and details 
had been as important as the finished 
artefact in adding to their understanding 
and recall of  the story. 

From their comments, it was certain 
that they had had fun in engaging with 
this new perspective on an ancient text.  
However, fun proved a problematic 
concept, since the comments of  a 
number of  the pupils seemed to show 
that they instinctively believed that 
something which was fun could not 
simultaneously be of  serious educational 
value.   The pupils certainly experienced 
insecurity in moving away from close 
textual analysis and annotation, even 
though the bulk of  lessons concerning 
the books of  the Odyssey which they 
were videoing had already been taken up 
with that process.

There was a healthy degree of  
suspicion of  novelty and a questioning 
of  whether the same educational results 
could have been achieved in less time 
by traditional methods.  However, at 
least one of  the students recognised that 
it was invigorating for the subject of  
Classics that ancient literature be viewed 
through a modern lens, and there was 
also a further benefit to the students in 
sharpening their IT skills.

There was a tendency for the 
feedback sessions to focus on artefact 
rather than process, that is, the films 
themselves, rather than their making.  
Thus there was much discussion by 
the pupils of  the suitability of  the film 

to act as a revision resource.  This was 
understandable since the artefacts (in this 
case, the films themselves) are objects of  
some permanence, whereas the process 
is straightaway over and not recoverable.  
However, because of  the element of  
group work and the decisions and 
strategies which were needed to make 
the film, my own observation is that it 
was likely that the process was of  great 
educational benefit.

It was evident both from my own 
work and from that of  Hytner (2009) 
that students learn to trust in the 
“house style” of  the lessons usually 
delivered by their teachers and while 
an incoming teacher might expect 
enthusiasm for novel approaches, pupils 
may in fact be conservative and keen 
to stick with tried and tested methods 
which they believe work, especially as 
the exam season looms.  In the light of  
this, when introducing novel methods 
objectives should be framed clearly 
and tasks scaffolded explicitly in order 
to demonstrate complementarity with 
methods already in use and the serious 
educational purpose of  the exercise. 
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